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1. Executive Summary 

At Hopkins House we believe that our work should be founded on a commitment to 
excellence in all that we do as an institution.  By this we mean excellence in the quality 
of our programs and staff, and the standard to which we hold ourselves in achieving 
desired outcomes.   
 
We also believe that all children, regardless of their families’ socioeconomic status, 
deserve to have access to high-quality, affordable early care and education.  We believe 
that low-resourced teens and adults should have access to post-secondary education as 
a means to financial self-sufficiency.  And, we believe that our more than seven decades 
of continuous operation meeting the education needs of this community’s children, 
youths, and their families has prepared this institution to be a leader in promoting 
positive, enduring change in social policy affecting their lives – regardless of their 
income or their socioeconomic status.   
 
Our work depends heavily not only on the effectiveness of the services Hopkins House 
provides, but also on the resources available to support this work.  In order to ensure 
that our work continues, and that it remains of the highest quality and is supported by 
adequate resources, we must rely on a coherent and realizable strategy – a roadmap, if 
you will, with progress markers along the way.  This Plan is that roadmap. 
 
This Plan is a 3-year strategy to achieve five goals identified as key to the continued 
development, growth and stability of the institution: 

 Demonstration of a standard of performance excellence that distinguishes 
Hopkins House in the early care and education field. 

 Delivery of evidence-based expertise that informs public-policy and industry 
practices regarding the value of high-quality in the early care and education of 
children. 

 Development of sustained public and private partnerships that build capacity and 
increase access to high-quality early care and education for all children and 
especially those of low-resourced families. 

 Provision of early care and education services to more children of diverse 
socioeconomic backgrounds. 

 Increased financial resources and operational efficiencies to support programs 
and services. 

Each of these goals is supported by an initial series of strategies contained in this Plan.  

Additional strategies may come as this Plan is implemented.  At the end of the 3-year 

implementation period in 2015, through this Plan we expect to have achieved the 

following outcomes: 

 Clear performance standards for all Hopkins House programs are in place. 

 Policies and procedures to collect program impact data are in place. 

 Staff receives enhanced compensation for progressive educational attainment 
and achievement of work performance objectives. 

 An Innovation Preschool Academy is open. 
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 Fathers and father-figures are actively engaged with their children in preschool 
activities. 

 An annual conference on “Innovations in Early Care and Education” has been 
held. 

 The RAND/Hopkins House Institute for the Study of Early Childhood Education 
(ISECE) is amassing and disseminating a body of knowledge on innovation and 
excellence in the field that is attracting national attention from policy-makers, 
the public, and the media.  

 The preschool academies have a combined total of at least 350 children. 

 Combined enrollment in the preschool academies consists of at least 51% children 
of low-resourced families. 

 The Early Childhood Learning Institute (ECLI) has students enrolled who are 
pursuing a Bachelor’s degree in the ECE field. 

 The ECLI has total enrollment of at least 120 active students. 

 The ECLI student enrollment is at least 10% male. 

 Hopkins House and other local nonprofit childcare centers have the resources to 
hire ECLI graduates at an annual starting salary, with benefits, of at least 
$30,000. 

 The institution has a “Core Values Statement” affirming its commitment to 
socioeconomic diversity. 

 Staff turnover is less than 25% annually. 

 Gifts for preschool academy scholarships total at least $1.5 million annually. 

 Outstanding mortgage debt is less than $3 million. 
 
At the end of three years, in 2015, it can be expected that Hopkins House will be a larger 
institution in terms of overall enrollment of students in its preschool academies and 
ECLI; will have a more socioeconomically diverse student body; will be a more effective 
provider of services and a leading voice in the early care and education field; will be 
fiscally stronger; and its programs will set a new standard of performance excellence.  
 
The cost to fully implement this Plan is estimated at $2.3 million.  With offsetting income 
estimated at $1.2 million, the net cost is approximately $1.1 million over three years.   
 
While the President and his senior staff are charged with developing policies and 
procedures to implement this Plan, the Trustees accept overall responsibility, through its 
Executive Committee, for its success. 

2. Background 

In January of 2009, the Hopkins House Trustees approved a “2009-2012 Business Plan”.  
In addition to offering a strategy for the development of its early care and education 
programs, its largest operational component, the plan also addressed structural issues at 
the institution including fundraising, debt reduction, and staff quality.  Over the ensuing 
three years, the plan was successfully implemented, resulting in elevation of its 
preschools to nationally accredited centers with children waiting to enroll, recruitment 
of a well-educated, highly experienced, and competent preschool academy faculty, and 
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creation of the Early Childhood Learning Institute (ECLI) to assist low-resourced teens 
and adults earn a college degree and a career in the early care and education field.  
Implementation of the plan also resulted in substantially improved compensation and 
staff retention, sustained fundraising during one of the deepest economic recessions in 
recent history, and significant reduction in mortgage and other debt. 
 
In adopting this new Strategic Plan, the Hopkins House Trustees and President seek not 
only to continue development of its preschool academy and ECLI, but also to set the 
stage for further development of the institution as a whole over the next three years 
and beyond.   
 
This Plan is based, in large part, on community input received at the “Visioning Retreat” 
held in October of 2011.  Several recommendations from the retreat are included in this 
Plan (See Addendum A).   
 
The Executive Committee of the Board of Trustees was tasked with drafting this Plan in 
consultation with the several other board committees and the institution’s staff.  

3. Vision 

At Hopkins House we believe that all children deserve to have access to high-quality, 
affordable early education, provided in a resource rich environment that inspires, 
encourages, and supports children in their quest to achieve to their fullest intellectual, 
economic, and social potential, and taught by well-educated, highly experienced, and 
competent faculty. 
 
We believe that low-resourced teens and adults should have access to post-secondary 
education and opportunities for meaningful careers in the early care and education field, 
as a means to increase their income and raise their socioeconomic status. 
 
We believe that Hopkins House should be a leader in promoting positive, enduring 
change in social policy affecting the lives of children, teens, and adults – particularly 
those at greatest risk of diminished potential due to their socioeconomic status. 
 
We believe that our work should be founded on a commitment to excellence in all that 
we do as an institution. 

4. Mission 

The mission of Hopkins House is to provide high-impact educational programs and 
opportunities to children, youths, and their families – particularly at-risk and low-
income, working families – to help them achieve, in measurably effective ways, their full 
intellectual, economic, and social potential1.  

                                                           
1 Adopted by the Hopkins House Trustees in 2007. 
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5. Strategies 

Hopkins House seeks to realize its vision and accomplish its mission by developing and 
operating community-based learning programs for children and youths that prepare 
them for success in kindergarten; by developing and operating community-based post-
secondary education programs for teens and adults that raise their educational 
attainment and prepare them for meaningful careers; and, by studying the impact of 
these programs for the purpose of identifying and replicating those practices that 
demonstrate clear, measurable, sustained and broad positive impact.  
 

GOAL 

1 
Hopkins House will demonstrate a standard of performance 

excellence that distinguishes it in the early care and education field. 

Strategies: 

a. Develop a set of clear performance standards for all programs. 

b. Develop policy and procedures to collect and assess program impact data. 

c. Establish compensation standards for staff that reward progressive educational 
attainment and achievement of work performance objectives. 

 
 Clear Performance Standards 
 With regard to childcare, a strong trend has emerged in the United States over the 
past 20-plus years to emphasize supporting young children’s readiness for school by 
introducing formal academic instruction during the preschool and kindergarten years2.  
As curricula and instructional activities have been developed around this approach, 
programs have struggled to identify, measure, and assess their impact. A key component 
of this challenge is the choices involved in preschool and kindergarten curriculum 
approaches and the distinctions between academic and intellectual goals and activities. 
  
Academic goals are those concerned with acquiring small discrete bits of dis-embedded 
information, usually related to pre-literacy skills, that must be practiced in drills, and 
worksheets, and other kinds of exercises designed to prepare children for later literacy 
and numeracy learning. In an academic curriculum, the items learned and practiced 
require correct answers, rely heavily on memorization, on the application of formulae 
versus the search for understanding, and consist largely of giving the teacher the correct 
answers that the children know she awaits.  
 
Intellectual goals and their related activities, on the other hand, address the life of the 
mind in its fullest sense, including a range of aesthetic and moral sensibilities. The 
formal definition of the concept of intellectual emphasizes reasoning, hypothesizing, 
predicting, the quest for understanding and conjecturing, as well as the development 
and analysis of ideas.  
 
To determine an appropriate preschool program assessment tool, these differing 
approaches must first be reconciled.  

                                                           
2 Katz, L.G. “STEM in the early years”. Early Childhood Research and Practice. 

ecrp.uiuc.edu/beyond/seed/katz.html 
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This issue has implications as well on the debate about the optimal level of post-
secondary education that childcare educators need to have in order to be effective in 
the preschool classroom.   

 
To improve early childhood education quality, many advocates have called for extending 
the umbrella of traditional K-12 teacher policy over early childhood workers, by 
requiring preschool teachers to earn Bachelor’s degrees and state certification. But that 
system is ill-designed for helping early childhood workers get the skills and salaries they 
need3:  

• Research offers little evidence that Bachelor’s degrees improve early childhood 
educator effectiveness.  
• Early childhood Bachelor’s degree programs are not well designed to prepare 
educators for the classroom.  
• Bachelor’s degree requirements for early childhood educators would drain public 
and private coffers.  
• Students similar to those working in early childhood education who pursue 
Bachelor’s degrees usually fail to complete them.  
 

These issues pose considerable challenges for Hopkins House in defining a clear and 
coherent set of program expectations and performance standards for its preschool 
academies and Early Childhood Learning Institute (ECLI).  
 
Beneficial to the institution would be to establish a clear understanding of the expected 

performance standards (i.e. outcomes) of Hopkins House programs and the extent to 

which the institution is achieving them. 

 
 Collection of program impact data 
 In 2002, the Hopkins House Trustees developed the “Preschool Quality Assessment 
Tool” (PQAT) that defined the data to be collected and used to assess the impact of the 
institution’s early care and education program on preschool academy students.  Eight 
years later, with the introduction of the Quality Rating and Improvement System (QRIS) 
in Virginia and the institution’s decision to pursue NAEYC accreditation, the PQAT was 
replaced by a list of other tools that collect data in discrete areas such as language 
acquisition, teacher interaction, numeracy, and literacy. Though collected, this data does 
not currently support the institution’s goal of assessing overall impact on the personal 
development or school readiness of its preschool students. 
 
The ECLI collects, primarily, utilization data in accordance with the requirements of its 
funders; little to no impact data is collected and very limited analysis performed.  
 
Beneficial to the institution would be to determine what data is needed to assess the 

extent to which Hopkins House is achieving expected program performance standards 

                                                           
3 Brookings-Rockefeller; “Project on State and Metropolitan Innovation”; August 2011. 
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(i.e., outcomes), and how often and by what means this data is to be collected and 

analyzed. 

 
 Compensation standards for staff 
 Average salaries paid to nonprofit employees are generally below that paid for 
similar work in the for-profit sector and varies among jurisdictions in the local region4:  
 

Employee compensation in the nonprofit sector has as well not kept pace with the cost-
of-living.  In 2009, year-over-year salary increases in the nonprofit sector averaged 5.3 
percent for non-managers, 5.34 percent for managers, and 5.09 percent for upper 
management.  By 2011, increases had declined to 4.84 percent, 3.71 percent, and 4.61 
percent respectively (See Addendum B).   
 
As a result, nonprofits tend to attract recent college graduates and other young 
professionals who use these jobs to gain experience on their way to longer term, higher-
paying careers outside the nonprofit sector.  This is the case at Hopkins House as well.  
 
As an education institution, Hopkins House uses public school wage scales as its 
standard in determining staff compensation.  Although the salaries of preschool 
teachers are projected to grow in coming years – by at least 2% per annum – 
compensation is still significantly below that paid to public school teachers.  In 2011, the 
average salary of a preschool Teacher in Virginia was $30,6705 compared to $52,003 for 
a full-time public school Teacher6. As such, Hopkins House and similar high-quality early 

                                                           
4 www.Venable.com: Nonprofit Salary Trends and Executive Compensation Issues. June 2011. 

 
5 SalaryBox.com; 2012. 
6 Virginia Department of Education;“2011-2012 Teacher Salary Survey Results”. 
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care and education institutions continue to lose their best educators to the public 
schools. 
 
Beneficial to the institution would be to set compensation standards for Hopkins House 

staff that reward progressive educational attainment and achievement of work 

performance outcomes, with the goal to substantially diminish if not eliminate, over time, 

the disparity with salaries paid by Virginia public schools. 

 

GOAL 

2 
Hopkins House will provide evidence-based expertise to inform 

public-policy and industry practices that will set a new standard of 
high-quality in the early care and education of children. 

Strategies: 

a. Establish an “Innovation Preschool Academy” (by opening a new center or 
designating an existing center), in partnership with RAND and institutions of higher 
learning, to serve as a laboratory to test new models of service delivery and impact. 

b. Develop a strategy to foster and support the active engagement of fathers and 
father-figures in the early education of their children. 

c. Host an annual conference, in collaboration with institutions of higher learning, on 
“innovations in early care and education” as a means to share research and 
influence public policy and industry practices. 

 
 Innovation Preschool Academy 
 With the founding of the Institute for the Study of Early Childhood Education (ISECE) 
by Hopkins House and RAND, a platform now exists for exploratory, evidence-based 
research in early childhood education.  Coupled with the ISECE, an Innovation Preschool 
Academy would serve the following purposes: 

 Consistent delivery of excellent (i.e., high-quality) early childhood education for its 
enrolled students. 

 Constant pursuit of measurable improvement in results by the Academy. 

 Spin-off of such improvements for the other preschool academies within the 
Hopkins House system. 

 Generation of results, promising approaches, and hypotheses via the ISECE for the 
wider field of early childhood education practice and research at community, 
regional and national levels. 

 
Guided by a firm commitment to excellence and inclusiveness, the academy – which 
may be a newly established center or an existing Hopkins House center designated for 
this purpose – should seek a balanced socioeconomic enrollment mix of children and be 
given flexibility in the appointment of staff in order to test various models and best 
practices.     
 
Beneficial to the institution would be to establish a Hopkins House Innovation Preschool 

Academy to explore evidence-based models of excellent (i.e., high-quality, high-impact) 

early childhood education.  

 
 Active engagement of fathers and father-figures in the education of their children 
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 A growing body of research has led to an awareness of the important role that 
fathers can occupy in their children's development. Children who grow up with actively 
involved and nurturing fathers (as opposed to uninvolved fathers) reap numerous 
benefits, including7: 

 Better school performance (Grolnick & Slowiaczek, 1994; Nord, Brimhall, & West, 
1997); 

 Increased self-esteem (Radin, 1994); 

 Healthier relationships with peers (Mosley & Thompson, 1995; Snarey, 1993); 

 Healthier sex-role development (Radin, 1986); and, 

 Access to greater financial resources (Horn & Sylvester, 2002).  
  
Studies indicate that when specific efforts are made to involve fathers and father-figures 
in early childhood programs, these men are more likely to participate. Fagan and Iglesias 
(1999) discovered that when traditional parental involvement activities were adapted 
for fathers of preschool-age children in Head Start, overall involvement increased, and 
fathers' involvement led to improvements in their children's mathematics readiness 
scores. In a subsequent study, McBride, Rane, and Bae (2001) examined the impact of an 
intervention program aimed at state-funded preschool teachers. Staff members were 
trained to encourage and facilitate father/male involvement in their programs. When 
compared with a control group, the researchers found that the treatment site was 
significantly more successful at involving fathers.  
 
Despite efforts to involve fathers, some hesitate to participate in their children's early 
care arrangements (Levine, Murphy, & Wilson, 1998; McBride & Rane, 1997; McBride, 
Rane, & Bae, 2001). Possible barriers to involvement include teacher and staff attitudes 
toward father involvement, mothers' attitudes toward father involvement, societal 
views concerning male involvement in childcare, family/cultural beliefs, fathers' 
educational level, irregular work schedules, and lack of knowledge on the part of fathers 
of how to become involved (Fagan & Iglesias, 1999; Levine, Murphy, & Wilson, 1998; 
McBride & Rane, 1997).  

 

Beneficial to the institution would be to develop an evidence-based strategy at Hopkins 

House, for broad replication, that encourages and supports the involvement of fathers 

and father-figures in the early education of their children. 
 
 Annual Conference 
 The coupling of research and practice is fundamental to improvement in early 
childhood education, where promising ideas discovered by research both inform and are 
informed by measured practical experience delivering early education.  Such a 
continuous, iterative approach is important for three reasons:  

 Actual early childhood education delivery programs are a key source of ideas, 
issues, and hypotheses for research. 

 Because early childhood education is a relatively new and immature research 
field, findings may be inconclusive and in need of testing in actual programs. 

 Children deserve the benefits of promising ideas even if research is inconclusive. 

                                                           
7 2003. Early Childhood Research and Practice. Volume 5; Number 2. ecrp.uiuc.edu/v5n2/green.html 
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Hopkins House should fully and eagerly utilize the opportunity to learn from its newly 
established RAND/Hopkins House Institute for the Study of Early Childhood Education 
(ISECE) and use its evolving relationship with the prestige of RAND to build its own 
national reputation. 
 
Beneficial to the institution would be to share with the public, policy-makers, and 

practitioners in the early childhood field, the knowledge gained through the coupling of 

research and practice envisioned for the RAND/Hopkins House’s Institute for the Study of 

Early Childhood Education (ISECE). 

 

GOAL 

3  
Hopkins House will forge and sustain public and private partnerships 
that build capacity and increase access to high-quality early care and 

education. 

Strategies: 

a. Increase preschool enrollment to 350 children (from the present 175) by opening a 
preschool academy outside the jurisdictions in which Hopkins House currently 
operates. 

b. Add a component to the Early Childhood Learning Institute (ECLI) that encourages 
and supports students seeking to earn a 4-year degree in the Early Care and 
Education field. 

c. Increase total annual enrollment in the ECLI to at least 120 active students (from the 
current 100).  

d. Develop a strategy that encourages males to enter the early care and education 
profession. 

e. Identify grants and other financial resources that assist nonprofit childcare centers 
to hire ECLI graduates at starting salaries of at least $30,000 annually, plus benefits. 

 

 Increase Preschool Academy Enrollment 
 The region’s population is expected to grow steadily, adding an average of 
approximately 51,000 persons a year and the population of children will increase by 
about 30 percent from year 2000 to 20308. 
 
Most of the population growth will be in 
Montgomery, Fairfax, and Prince William 
counties. The outer jurisdictions will 
experience the fastest rates of growth, led 
by Stafford (139 percent), Frederick (84 
percent), and Loudoun (78 percent) 
counties. In the City of Alexandria and 
Arlington County, the population will 
increase by 39 and 27 percent, respectively. 
 
Enrollment in Hopkins House’s two existing preschool academies, one in the City of 
Alexandria and the other in Fairfax County, Virginia, is at capacity and has remained at 

                                                           
8 Fall 2010, Metropolitan Washington Council of Governments; COG Growth Trends. 
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capacity for the past three years.   This suggests there is a current need for additional 
preschool capacity, and that this need will continue to grow in the future.  
 
Beneficial to the institution would be to open a third Hopkins House preschool academy 

to provide high-quality, high-impact childcare services to children residing in existing 

under-served communities and/or communities with anticipated significant growth in the 

number of preschool-age children.  

 
 4-Year degree in Early Care and Education 
 There is a significant difference between salary and earnings potential for a childcare 
worker who possesses a college degree and one who does not.  In 2001, the maximum 
preschool salary in Virginia was $51,870, the minimum earning potential of an hourly, 
full-time preschool worker was $16,840, and the average salary for a preschool teacher 
was $30,670.  With the current local requirement for full-time employment as a Lead 
Teacher in a childcare center being either an Associate’s Degree or a Bachelor’s Degree 
in Early Childhood Development, it is clear that earnings fluctuate dramatically based on 
a childcare worker’s level, or lack thereof, of post-secondary education9. 
 
Children in early care and education are better prepared for school when their teachers 
have higher levels of education and specialized training10:  

 The amount of formal education attained by a provider is the strongest predictor 
for the provider's ability to engage children in developmentally appropriate 
activities and positive interactions that better prepare them for school.  A 2002 
study of over 200 family childcare providers showed that training was a strong 
predictor of quality care than the provider's experience, group size, ratio of 
children to adults, or percent of infants in the care setting11. 

 Providers with specialized training are more likely to be nurturing, reinforce early 
literacy skills and challenge and enhance children's learning.  In one study of 
center-based providers, those who had attended training had more positive 
interactions with children and were less likely to restrict children's activities and 
ignore their requests12.  

 
Children in quality childcare programs perform better in math, language and reading and 
show fewer behavioral problems.  Research overwhelming finds that provider training, 
retention and compensation are best indicators for childcare quality.  A well-trained 
childcare workforce is needed to meet the increasing demand for quality childcare in the 
United States to ensure that children start school ready to learn13. 
 
Beneficial to the institution would be to expand Hopkins House’s Early Childhood 

Learning Institute/ECLI (which assists low-resourced and minority teens and adults to 

                                                           
9
 Salarybox.com 

10 Burchinal, M., C. Howes, and S. Kontos.  "Structural predictors of childcare quality in childcare homes."  Early 

Childhood Research Quarterly. 17:889-107, 2002. 
11 Ibid. 
12 Howes, C. "Caregiver behavior in center and family day care."  Journal of Applied Developmental Psychology. 

4:99-107, 1983. 
13  National Association of Childcare Resource & Referral Agencies (NACCRRA). 
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earn college credits toward an Associate’s degree) to encourage and support continuing 

education in pursuit of a 4-year college degree and, consequently, higher pay in the 

childcare field. 

 
 Increase enrollment in the ECLI 
 The U.S. Department of Labor14 projects that employment of preschool Teachers is 
likely to grow by 19% through year 2018 – faster than the average for all occupations. 
Continued emphasis on early childhood education is increasing the demand for 
preschool Teachers.  

 

PRESCHOOL TEACHER EMPLOYMENT PROJECTIONS15 
2008 

Employment Total 
2018 

Projected Employment Total 
# 

Change 
% 

Change 

457,200 543,900 +86,700 19% 

 
Some states are instituting programs to improve early childhood education, such as 
offering full day and universal preschool. These programs, along with projected higher 
enrollment growth for preschool age children, will create new jobs for preschool 
Teachers – jobs that can be filled by ECLI graduates.   
 
Beneficial to the institution, and to childcare centers throughout the region, would be for 

Hopkins House to lead in developing a growing pool of highly educated childcare 

professionals for hire. 

 
 Encouraging males to enter the early care and education profession 
  Just as it is important to consider the cultural needs of children and their families, it 
is equally important to promote and encourage positive gender behaviors and modeling 
to girls and boys.  One way this can be accomplished is by the inclusion of male childcare 
professionals with skills, practices and behaviors that reflect gender diversity. Only 3 
percent of teachers in pre-K programs are men16. 
 
Male childcare professionals offer the opportunity to encourage children to develop 
their gender identity, challenge gender biased stereotypes, engage in play and learning 
experiences that acknowledge similarities and differences between genders, and, 
reinforce that caring is a human response of which both males and females are capable, 
among other benefits. 
 
Beneficial to the institution, and to childcare field at-large, would be for Hopkins House 

to develop a growing pool of highly educated male childcare professionals for hire. 

 
 Grants to hire ECLI graduates 
 Constrained by market forces, including the willingness of parents to pay but so 
much for childcare, competition from home providers and babysitters, limited 

                                                           
14 U.S. DOL, Bureau of Labor Statistics. 
15 Ibid. 
16 Wardle, F. “Men in Early Childhood: Fathers and Teachers”. 

www.earlychildhoodnews.com/earlychildhood/article_view.aspx?ArticleID=400   
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government childcare tuition support, and the high cost of childcare including salaries, 
food and supplies, and insurance, the profitability of childcare centers can vary greatly. 
 
Demand for childcare is driven by the growth in the population of children, and 
secondarily by employment and income in the area. The industry is highly labor-
intensive, with payroll comprising the lion’s share of a childcare center’s budget. 
 
These competing forces quite often limit the ability of childcare centers to pay their 
workers higher salaries – no matter how willing.  Higher salaries beget higher costs, 
which beget higher tuition and lower enrollment.  This is particularly true in the highly 
competitive Northern Virginia childcare market in which Hopkins House operates. 
 
Over the 3-year period of this Plan, Hopkins House’s ECLI anticipates graduating over 
100 highly skilled students.  The challenge will be to ensure that career opportunities, 
with pay commensurate to their skills, will be ready for them in the childcare field when 
they graduate.  
 
Beneficial to the institution would be to identify grants and other resources to assist 

Hopkins House and other childcare centers to pay higher compensation to their most 

qualified workers. 

 

GOAL 

4 
Hopkins House will serve children of diverse socioeconomic 

backgrounds. 

Strategies: 

a. Reaffirm, through policy and practice, the institution’s commitment to 
socioeconomic diversity.   

b. Increase enrollment of children from low-resourced families in current and future 
Hopkins House preschool academies. 

 
 Institutional commitment to socioeconomic diversity   
 A 2012 study of eleven state Pre-K programs for four-year-olds indicated that there 
is a positive association between the average socioeconomic status (SES) of children in a 
preschool classroom and their receptive language, expressive language, and math 
learning, regardless of their own socioeconomic status and the racial/ethnic composition 
of the class. As the average socioeconomic status of the class increased, children learned 
more during the Pre-K year, and this relationship did not depend on whether children in 
the classroom were from high-, middle-, or low-SES backgrounds. 
 
This socioeconomic compositional effect appears to operate through direct peer 
interactions, not instructional quality or other aspects of quality in preschool 
classrooms. 
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At the same time, the presence of high instructional quality and income diversity in the 
classroom interacts with average SES to further promote children’s learning in high-SES 
classrooms17. 
 
Consideration might be given to adoption of a “Core Values Statement” reaffirming that 
“As an institution founded when racial and other discrimination was the norm, Hopkins 
House values inclusion of all people, regardless of race, ethnicity, gender, sexual 
orientation, age, class, income, religion, or political view, in its programs, on its staff, and 
among its volunteers.  Hopkins House values, above all else, excellence in its work, with 
the goal to have positive, enduring impact on the lives of children, youths, and their 
families.  Hopkins House is firmly committed to equal and unfettered access for all to its 
programs and services.  And, Hopkins House values the financial support it receives and 
is committed to managing those gifts prudently and wisely for the benefit of those the 
institution serves.” 
 
Based on the evident educational and social value of a diverse student population, 
Hopkins House programs would be enhanced by an appropriate mix of students of 
various socioeconomic backgrounds.  Current policy calls for an enrollment goal of at 
least 51 percent low-resourced and racial minorities in Hopkins House programs.  
Adherence to this policy would support in practice the goals of a Core Values Statement.  
 
Beneficial to the institution would be to reaffirm Hopkins House’s historic commitment to 

socioeconomic diversity in its programs by adopting a “Core Values Statement” and 

establishing policies and practices to support this commitment. 

 
 Increased enrollment of children from low-resourced families 
 Hopkins House currently operates two preschool academies, one in the City of 
Alexandria and the other in Fairfax County, Virginia.  Enrollment in both these academies 
has been at capacity in recent years and the current list of students waiting for 
enrollment suggests that enrollment in the academies will remain at capacity for the 
foreseeable future. 
 
As knowledge about the high-quality of the institution’s programs has spread through 
the community, Hopkins House has experienced a significant increase in the number of 
children of middle- and upper-income families enrolled in its preschool academies – and 
a significant decline in the number of children of lower-income families.  This trend was 
accelerated by rising ineligibility for government tuition assistance among low-resourced 
families and the lack of additional enrollment capacity at the Hopkins House preschool 
academies. 
 
At one of Hopkins House’s two preschool academies, the ratio of children of low-
resourced families to those of middle- and upper-income families is 1 to 3 and 
precipitously trending down. 
 

                                                           
17 Reid, J.L.  “Socioeconomic Diversity and Early Learning: The Missing Link in Policy for High-Quality 

Preschools. February 2012. http://tcf.org/publications/pdfs/Reid.pdf/++atfield++file 
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The quality of childcare has a lasting impact. In May 2010, the National Institute of Child 
Health and Human Development (NICHD) reported that high‐quality childcare leads to 
more positive outcomes even during the teenage years. Children who received high‐
quality care in the first few years of life scored higher in measures of academic and 
cognitive achievement when they were 15 years old and were less likely to misbehave 
than those who were enrolled in lower quality childcare. Even 10 years after children left 
childcare, experiences in quality settings were still related to higher academic 
achievement. 
 
Beneficial to the institution would be to increase the enrollment in Hopkins House’s 

preschool academies of children from low-resourced families. 

 

GOAL 

5 
Hopkins House will maximize its resources and gain efficiencies. 

Strategies: 

a. Increase retention of staff. 

b. Annually raise at least $1.5 million in contributions for scholarships to support the 
goal of 51% enrollment in the preschool academy of children from low-resourced 
families. 

c. Reduce existing mortgage debt by 15% or $600,000. 

 
 Retention of staff in the early care and education profession 
 Low compensation and high job turnover adversely affect the quality of care that 
childcare workers are able to provide. In a field where continuity is of primary 
importance, the childcare workforce experiences an annual job turnover rate of 
between 25 and 40 percent18.  High turnover often means that experienced teachers are 
replaced by novice teachers, who may not share the educational qualifications of their 
predecessors19.  

 
Turnover among Hopkins House preschool staff ranges from 25 to 30 percent annually, 
well within the national norm but far greater than desirable for a high-quality institution. 
 
Beneficial to the institution would be to reduce staff turnover at Hopkins House to less 

than 25% annually. 
 

 Contributions for preschool scholarships 
 On average, the children of working mothers spend 35 hours a week in childcare. 
About one‐third of these children are in multiple childcare settings so that parents can 
meet the need for childcare during traditional and nontraditional working hours20. 
  

                                                           
18 Center for the Childcare Workforce.  "Current Data on the Salaries and Benefits of the U.S. Early Childhood 

Education Workforce.  June 2004.  www.ccw.org/pubs/2004Compendium.pdf.   
19 Wisconsin Childcare Research Partnership.  Trends Over Time: Wisconsin's Childcare Workforce.  Madison: 

University of Wisconsin-Extension, November 2003.    
20 National Association of Childcare Resource & Referral Agencies (NACCRRA); “Childcare in America; July 2011. 

http://www.ccw.org/pubs/2004Compendium.pdf
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The average annual cost of full‐time 
childcare can range from about $9,484 in 
Virginia to $18,200 in the District of 
Columbia for an infant in center‐based care. 
It is not much better for the annual cost of 
childcare for a 4‐year‐old, which ranges 
from about $7,488 in Virginia to $14,050 in 
the District of Columbia for center‐based 
care (See Addendum C). 
 
In the United States, about 90 percent of the cost of childcare is assumed by parents. 
This is supplemented by more than $10 billion in government money that is spent 
annually by the states for childcare. 
 
Of particular note, estimates suggest that despite the struggles many individuals faced 
during the Great Recession and since its official end in the summer of 2009 -- asset 
declines, unemployment, foreclosures, and more – the philanthropic spirit continues to 
be strong. Total giving grew 4 percent in 2011. American giving through households, 
bequests, and family foundations represented 88 percent of total giving in 2011.  Giving 
by individuals increased by 3.9 percent and giving by bequest rose by 12.2 percent in 
201121. 
 
In addition, while these results show that charitable giving can survive even during the 
most challenging economic circumstances – especially giving by households – giving 
grew only very slightly after adjusting for inflation.  In these terms, total giving grew 0.9 
percent.  This suggests that while Americans gave a greater amount in 2011, the value 
these dollars held for charities was on par with the dollars they received in 2010.  This 
presents a real challenge for charities, many of which continue to provide services and 
programming at the same level or higher than in the past. 
 
Nevertheless, estimates for charitable giving for 2011 reveal that Americans remain 
committed to the causes that are important to them.  Giving to organizations that were 
particularly affected in the heart of the recession in 2008 held steady in 2011, including 
giving to those in the arts, education, and public-society benefit subsectors.  Increases in 
giving to these types of organizations suggest that donors are increasingly willing to 
support causes beyond those that fulfill immediate needs.  This is reflected in the more 
moderate increase in giving to human services in 2011, at 2.5 percent, compared with 
the increase of 9.7 percent realized in 2010. 
 
In order to support a socioeconomically diverse student body in its preschool academies, 
Hopkins House will need to provide tuition assistance to perhaps 150 or more students.  
The cost of this level of support, assuming each student would need at least $10,000 in 
assistance and that such support would not necessarily come from government, would 
be at least $1.5 million annually. 
 

                                                           
21

 Giving USA Foundation, 2011. 
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REVENUE GROWTH 
During the recession, and over the 
past five years, through the aggressive 
efforts of its Trustees and staff, 
Hopkins House has maintained strong 
growth in the financial resources 
available to support its programs and 
operations through a strategy of 
diversified funding support, including 
earned income, private and public 
grants, and donations from individuals 
and faith institutions.  This strategy not only mitigated the impact of the redirection of 
cash reserves to current operations but has positioned the institution for continued 
strong growth and financial stability.   
 
Beneficial to the institution would be to undertake a campaign of annual giving to fund 

scholarships for low-resourced children to attend the Hopkins House preschool 

academies. 

 
 Reduce mortgage debt 
 Hopkins House has approximately $3.8 million in outstanding mortgage debt, an 
amount equal to its current annual revenue.  At current interest rates, the institution 
pays slightly over $250,000 annually in principal and interest.   
 
Careful consideration should be given to determining the appropriate debt-to-asset ratio 
for an institution like Hopkins House, taking into account the market value of its real 
property and other holdings.  At current interest rates, debt is not entirely a bad thing 
when considered in the context of whether the institution can produce a better return 
on the money than the cost of its debt.  The question is not whether the institution’s 
debt should be reduced (with the goal to release funds for programs and services) but 
rather to what extent, over what period, and by what means. 
 
Beneficial to the institution would be to purposefully and strategically reduce Hopkins 

House’s outstanding mortgage debt. 

6. Oversight Assignments 

Successful implementation of this Plan is the shared responsibility of the Trustees and 

staff.  The President is assigned responsibility for recommending policies and procedures 

to implement this Plan and reporting regularly on progress to the Trustees.  Trustee 

committees are assigned responsibility for oversight of the implementation of this Plan.   

Strategy 

Oversight  Programs & Assessment Committee 

Staff Chief Academic Officer 

1) Develop a set of clear performance standards for all programs. 

2) Develop policy and procedures to collect and assess program impact data. 
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3) Increase preschool enrollment to 350 children (from the present 175) by opening a 
preschool academy outside the jurisdictions in which Hopkins House already has a 
presence. 

4) Add a component to the Early Childhood Learning Institute (ECLI) that encourages 
and supports students seeking to earn a 4-year degree in the Early Care and 
Education field. 

5) Increase total annual enrollment in the ECLI to at least 120 active students (from the 
current 100). 

6) Develop a strategy that encourages males to enter the early care and education 
profession. 

7) Increase enrollment of children from low-resourced families in the preschool 
academies. 

8) Establish an “Innovation Preschool Academy” (by opening a new center or 
designating an existing center), in partnership with RAND and institutions of higher 
learning, to serve as a laboratory to test new models of service delivery and impact. 

9) Develop a strategy to foster and support the active engagement of fathers and 
father-figures in the early education of their children. 

10) Host an annual conference, in collaboration with the ISECE and institutions of higher 
learning, on “innovations in early care and education” as a means to share research 
and influence public policy and industry practices. 

Oversight  Budget & Personnel Policy Committee 

Staff Chief Financial Officer 

1) Establish compensation standards for staff that reward progressive educational 
attainment and achievement of work performance objectives. 

2) Increase retention of staff. 

3) Reduce existing mortgage debt by 15% or $600,000. 

Oversight  Alumni & Resource Development Committee 

Staff Chief Development Officer 

1) Identify financial resources that assist nonprofit childcare centers to hire ECLI 
graduates at starting salaries of at least $30,000 annually plus benefits. 

2) Annually raise at least $1.5 million in contributions for scholarships to support the 
goal of 51% enrollment in the preschool academy of children from low-resourced 
families. 

Oversight  Executive Committee 

Staff President 

1) Reaffirm, through policy and practice, the institution’s commitment to socioeconomic 
diversity.   

7. Expected Outcomes 

By June 30, 2015, the Hopkins House Trustees expect the following outcomes to be met 
through successful implementation of this strategy: 

a) Clear performance standards for all programs are in place. 
b) Policies and procedures to collect program impact data are in place. 
c) Staff is rewarded through enhanced compensation for progressive educational 

attainment and achievement of work performance objectives. 
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d) An Innovation Preschool Academy is established (either by opening a new center 
or designating an existing Hopkins House center). 

e) Fathers and father-figures are actively engaged with their children in preschool 
activities. 

f) An annual conference on “Innovations in early care and education” has been 
held. 

g) The institution has a growing national reputation for excellence, innovation, and 
collaborative research. 

h) The preschool academies have a combined total of at least 350 children. 
i) The ECLI has students enrolled who are pursuing a Bachelor’s degree. 
j) The ECLI has total enrollment of at least 120 active students. 
k) The ECLI student enrollment is at least 10% male. 
l) Grants and other financial resources are available to assist nonprofit childcare 

centers to hire ECLI graduates at an annual starting salary, with benefits, of at 
least $30,000. 

m) The institution has a “Core Values Statement” affirming its commitment to 
socioeconomic diversity. 

n) Combined enrollment in the preschool academies includes at least 51% of 
students from low-resourced families. 

o) Staff turnover is less than 25% annually. 
p) Gifts for preschool scholarships total at least $1.5 million annually. 
q) Outstanding mortgage debt is less than $3.2 million. 

8. Financial Impact 

The Trustees charged their Budget & Personnel Policy Committee with determining the 
estimated cost to implement the several recommendations of this Strategic Plan.   
 
The Committee estimates the cost to implement all the recommendations in this Plan to 
be approximately $2.3 million.  Offsetting this cost is an estimated $1.2 million in 
expected additional revenue.  The estimated net cost to implement this plan is $1.1 
million. 
 
To fund implementation of this Plan, in addition to funding its ongoing operations, 
Hopkins House will need to identify and secure an additional $367,000 in revenue in 
each of the three years of this Plan.  Sources of these additional might include enhanced 
fundraising and/or increased tuition.  
 
This Plan projects annual growth in revenue and expenses over three years with a 6% 
net margin: 

  FY13 FY14 FY15 

INCOME $3.2M  $5.1M  $5.2M  

Change from Prior Year 3% 60% 2% 

EXPENDITURES $3.0M  $4.8M  $4.9M  

Change from Prior Year 3% 60% 2% 

NET $0.2M  $0.3M  $0.3M  
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ADDENDUM A 

2011 Visioning Retreat Recommendations 

The following recommendations were collected from the 2011 Visioning Retreat held by the 

Trustees.  The Budget & Personnel Policy Committee applied estimates of the cost to 

implement each recommendation. 

# TASK RECOMMENDATION ANNUAL 

COST 

NOTES & ASSUMPTIONS 

1 Consider changes to Tuition 

Assistance Program policies 

that will assist enrolled 

students whose family’s 

financial circumstances 

have changed and who 

need help to remain 

enrolled in the Academy.   

Extend minimum period 

for receipt of tuition aid 

to 6 months with 3-

month status check. 

 $  -    No financial impact. 

2 Consider changes to Tuition 

Assistance Program policies 

that advance the goal to 

achieve and maintain 

socioeconomic diversity and 

increased enrollment of 

children in the Preschool 

Academy whose 

opportunities are limited by 

their family’s financial 

circumstances. 

Restrict eligibility for 

tuition assistance based 

on federal poverty 

guidelines; and, set a goal 

of at least 20% 

enrollment of children 

from low-resourced 

families (as defined by 

federal poverty 

guidelines). 

 $ 518,700  Federal poverty guidelines are 

$15,130 for a family of 2.  

Families with this level of 

income are least likely to be 

able to afford even partial 

tuition, therefore Hopkins 

House would be required to 

bear the total cost of tuition.  

The current average tuition 

for the Academy is $14,820.  

Assuming 20% of the student 

enrollment would fall in this 

category of need (35 

students) the annual cost 

would be $518,700.  Assumes 

new classroom.  (* Note: 

There would be no income to 

offset this cost.) 

3 Consider strategies that will 

lessen the Institution’s 

dependence on annual 

fundraising to support the 

distribution of adequate 

Require all programs to 

be financially self-

sustaining, including 

payment of pro-rata 

share of administrative 

 $ 223,082 In the absence of revenue 

from fundraising, programs 

would have to increase 

revenue from other sources to 

cover the following shortages: 
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tuition assistance.  These 

strategies should include, 

but not limited to, enlarging 

the Institution’s 

endowment, fundraising for 

future aid distribution, and 

partnering with other 

organizations to identify 

and secure additional 

resources. 

overhead; open a third 

preschool academy; and, 

target all future excess 

revenue from 

fundraising, including 

residual tuition aid funds, 

to mortgage debt. 

ECLI-$170,951; Helen Day 

PSA-$11,783; and, McNeil PSA 

- $40,347.   

4 Consider a strategy for 

expansion of the Early 

Childhood Learning Institute 

in order to serve more 

students. 

Open an ECLI center in 

Prince William County, 

for a total of 4 centers, 

each serving at least 30 

students. 

 $ 40,000  The current operational cost 

of ECLI centers (i.e. part-time 

center coordinator, adjunct 

instructor, rent, and pro-rata 

share of administrative 

overhead is $40,000 annually. 

5 Consider the creation of 

self-sustaining consultancy 

arm (connected to research 

& study component) that 

promotes systems reform in 

the childcare field, 

expansion of social justice 

opportunities for children 

from low-resourced 

families, and improvements 

in the educational quality of 

early care and education 

programs locally and 

nationally. 

Establish and staff 

separate, self-sustaining 

department or program 

in collaboration with 

research institute and/or 

university. 

 $ 75,000  Cost of an individual, 

sufficiently qualified and 

experienced to be in demand 

as a consultant, would be at 

least $50,000.  Additional 

costs, including but not 

limited to marketing, travel, 

telephone, and pro-rate share 

of administrative overhead, 

would likely bring the annual 

total to $75,000. Because this 

individual would be 

contracted with fees sufficient 

to cover the cost, the net to 

the Institution would be $0. 

6 Consider changes to the 

Institution’s Mission 

Statement that reaffirms 

the historic commitment to 

social justice. 

No changes 

recommended: The 

mission of Hopkins House 

is to provide high-impact 

educational programs 

and opportunities to 

children, youths, and 

their families – 

particularly at-risk and 

low-income, working 

families -- to help them 

 $  -    No financial impact. 
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achieve, in measurably 

effective ways, their full 

intellectual, economic, 

and social potential.  

7 Consider a Core Values 

Statement that captures the 

history and essential beliefs 

of the Institution, including 

but not limited to its 

commitment to inclusion, 

quality, social justice and 

opportunity, and fiscal 

responsibility. 

As an institution founded 

when racial and other 

discrimination was the 

norm, Hopkins House 

values inclusion of all 

people, regardless of 

race, ethnicity, gender, 

sexual orientation, age, 

class, income, religion, or 

political view, in its 

programs, on its staff, 

and among its 

volunteers.  Hopkins 

House values, above all 

else, excellence in its 

work, with the goal to 

have positive, lasting 

impact on the lives of 

children, youths, and 

families.  Hopkins House 

is firmly committed to 

equal and unfettered 

access for all to its 

programs and services.  

And, Hopkins House 

values the financial 

support it receives and is 

committed to managing 

these gifts prudently and 

wisely for the benefit of 

those the institution 

serves.  

 $  -    No financial impact. 

8 Consider a vision for the 

institution that articulates 

the most important hopes 

and aspirations for the 

institution over the next 5 

to 10 years. 

Hopkins House seeks, 

over the next decade, to 

remain a small institution 

with a big voice in the 

early care & education 

field.  Its voice will be 

defined by its 

 $  -    No financial impact. 
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commitment to the 

highest standard of 

excellence in its 

programs, the reputation 

of its educators as 

thought-leaders, and the 

research it published in 

collaboration with 

partners committed to 

the advancement of the 

field as a critical and key 

component in the 

continuum of American 

education.   Hopkins 

House seeks to set the 

standard of high and 

enduring positive impact 

in the education and 

development of children 

and youths, particularly 

those deemed at-risk of 

achieving less than their 

full potential due to a 

lack of access to high-

quality, community based 

education programs.   

9 Consider goals or targets for 

the “ideal” socioeconomic 

balance of students enrolled 

in the Preschool Academy 

while maintaining the 

Academy’s financial 

stability; and, consider an 

admissions policy that 

mitigates or eliminates any 

identified barriers to equal 

access to the Preschool 

Academy for children from 

low-resourced families. 

Maintain current 

combined enrollment 

target at the Preschool 

Academy of 51% low-

resourced, defined as 

children of families 

receiving 20% or more in 

government or private 

tuition assistance, 

including from Hopkins 

House; and, in 

September of each year, 

following K-Prep 

graduation, when the 

enrollment of children 

from low-resourced 

families falls below the 

target of 51%, reserve a 

 $ 177,840  Current policy defines "low-

resourced" students as those 

receiving at least 20% of their 

tuition from government 

sources.  Under this policy 

Hopkins House collects in 

tuition only the amount 

established by the 

government; an amount 

significantly below the cost to 

Hopkins House of providing 

the service.  Currently, 

Hopkins House receives in 

tuition approximately 

$177,840 less than the cost of 

providing services to low-

resourced students.  (* Note: 

There would be no income to 
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percentage of enrollment 

vacancies for children 

from low-resourced 

families, and give them 

priority admissions over 

all other applicants until 

month’s end 

offset this cost.) 

10 Consider changes to the 

Preschool Academy Waiting 

List Policy that mitigate or 

eliminate any identified 

barriers to equal access to 

the Preschool Academy for 

children from low-

resourced families. 

Eliminate 3-month 

enrollment period prior 

to granting tuition 

assistance. 

 $  -    No financial impact. 

11 Consider a strategy to 

expand enrollment in the 

Preschool Academy that 

both accommodates the 

increased demand for 

services, particularly for 

children from low-

resourced families, and 

facilitates the Institution’s 

commitment to a diverse 

student body. 

Consider opening a new 

center or expand 

enrollment in existing 

centers, provided funding 

is available, and use the 

additional vacancies to 

achieve optimal 

enrollment of children 

from low-resourced 

families.  

 $ 865,000  The current operational cost 

of a preschool academy at 

Hopkins House is $865,000 

with a minimum student 

enrollment of 75 children.  In 

order for the academy to 

break even without 

dependence on sources other 

than tuition at least 80% of 

the student enrollment would 

need to be full-payers.  The 

tuition rate for full-payers 

would need to be adjusted 

sufficient to subsidize a 

minimal portion of the 

operational costs in order to 

ensure access for children 

from low-resourced families. 

12 Consider a strategy to 

increase the engagement of 

parents in Preschool 

Academy activities. 

Fund Family Engagement 

Coordinator. 

 $ 35,000  Cost of part-time employee. 

(* Note: There would be no 

income to offset this cost.) 

13 Consider a strategy to fully 

repay debt within 3 years 

Consider making 

additional payments to 

principle to reduce debts 

to zero in 36 months. 

 $ 1,021,271  Total current mortgage debt is 

$2,797,516.  To pay down this 

debt over three years, 

adjusted for interest, would 
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be approximately $1,021,271 

annually.  Once this mortgage 

debt is fully repaid, the 

institution would experience 

an annual $250,000 cost 

savings.  (* Note: There would 

be no income to offset this 

cost.) 

  
TOTAL ANNUAL COST $  2,955,893  

  
Offsetting Income $  1,203,082  

  TOTAL NET ANNUAL 
COST TO HOPKINS 
HOUSE 

$  1,752,811 
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